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Abstract

Teacher is called a Creature of the Universe. Education is a purposeful activity that aimed at transmitting knowledge, fostering skills and
developing character traits. Its aims may include the development of understanding, rationality, kindness, and honesty. Today,
educational goals increasingly encompass new ideas including blended learning, which is a combination of teacher instruction, online
learning, and student wellbeing, skills needed for modern society, empathy, and complex vocational skills. Pre-Service Teacher Training
is given by National Council for Teacher Education. Itincludes B.ED, ETTand BAB ED/B Sc. B Ed. The quality of education depends more
upon the quality of the teachers. Quality of teachers in turn depends upon the Quality of teacher education. Hence, the one and the
only one way to produce quality teachers could be through the teacher education where quality is of paramount importance and every
effort is made positively. Teacher education means: Teaching Skills + Pedagogical Theory + Professionals Skill. It is the backbone of the
nation with the necessary skill to shape the next generation. It is crucial for ensuring quality of education in a where maximum diverse

culture. Intoday's scenario Pre-Service Teacher Training is play a vital role in shaping the future of next generation.

Introduction

Pre Service Teacher education is the education and
Training provided to students teacher before they have
undertaken any teaching. In 1963, the National Council
of Educational Research and Training launched pre-
service teacher training program through this
integrated B.A./B.Sc. and B.Ed. course meant for school
leavers along with a 1-year B.Ed. for graduates in its four
Regional Colleges of Education. The concurrent model
for secondary school teacher training could not even
draw the attention of the governments of the states in
which these colleges are located. In spite of the efforts of
the central government to bring uniformity, after-school
education came under the concurrent list of the
constitution of India, could not be successful. The
complexity found in the school system is also reflected in
the teacher education system. Central government
schemes to improve quality of a certain number of state
government teacher training colleges could not succeed.
Transferring the task of controlling curricula for
secondary school teacher training from state
governments to universities also did not succeed, as
some universities utilized B.Ed. courses for untrained
teachers as a source of revenue generation. The Indian
central government tried to regulate teacher education
by having a statutory body-National Council for
Teacher Education. This body increased the duration of
the B.Ed. course through correspondence to 2 years,
while face to face mode B.Ed. course continued to be of 1

year duration. In 2014, this body replaced 1 year B.Ed.
course by 2 year B.Ed. course without increasing
appropriate duration of B.Ed. correspondence (distance
mode) course. The new education policy of 2020 has
suggested implementing a 1-year B.Ed. course for
postgraduates to be delivered by multidisciplinary
institutions. The policy has made the future teacher
education scenario more complicated by hoping that by
2030 all teacher training shall be provided through
integrated teacher training programs.

Objectives of Pre Service Teacher Education

I. ToImprove the quality of Pedagogical Knowledge

II. To take accountability for levels of learning and act
accordingly NCTE.

III. To capable of handling the contemporary problems

of education.

IV.

Importance of Pre Service Teacher Education

To meet the need of diverselearning.

« Foundation of Quality Education: Teachers are
instrumental in shaping the intellectual and moral
fabric of society. Effective teacher education ensures
that educators are skilled in pedagogy, curriculum
delivery, and student engagement.

+ Adapting to Changing Needs: With advancements in
technology, globalization, and changing societal
needs, teachers require continuous training to stay
updated with modern teaching practices.

o Policy Implementation: Teachers are the
implementers of educational policies. Their training
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directly affects how policies translate into classroom
practices.

o Building Future Generations: Well-trained teachers
are essential for nurturing critical thinking,
creativity, and values among students, thereby
shapinga progressive and innovative society.

Aim of NEP to Support and Nurture Teachers

NEP showcases incredible potential in supporting and
nurturing teachers from the grassroots level. The major
policy concerning teachers in this section includes
teacher empowerment platforms and activities.
Continuous support and essential nurturing activities
will help the implementation and impact of teacher
training reach the roots level in most remote places. The
training schedule includes preparation, recruitment,
classroom activities and professional development
programs.

Preparation

The planning, preparation and execution procedure for
NEP 2020 starts from the grassroots levels and works
effectively in providing empowerment to the
professional staffin the division. They will have tolearna
whole lot of concerns and challenges and come up with
ideal solution proposals as part of the teacher training
programs.

Recruitment

According to the NEP guidelines, teacher recruitment
would require a minimum educational qualification of
four years under the integrated B.Ed. scheme. Teaching
Eligibility Tests' will matter greatly for realising your
maximum potential and increasing the hiring chances.

In The Classroom

During training and while teaching, teachers will play a
significant role in the classroom segments. As per NEP
guidelines, teachers will have to follow numerous factors
and active elements to create space for becoming role
model teachers and support persons.

Professional Development

The NEP system is responsible for improving the
personal and professional quality of teachers with
supporting development potential. Factors that create

an effective value in empowering the teaching
profession are quality control, accountability and the
level of quality, respect, dignity and autonomy that a
teacher could muster in their career span.

Continuous Professional Development & Improving
Standards

CPD (Continuous Professional Development) is an
active part of the NEP system. It helps teachers train
more professionally and play an engaging role in
improving the speciality services associated with the
overall development process.

Initiatives for Capacity Building of Teachers

Various initiatives are detailed in the NEP system to
support the capacity building of teachers. The idea of
capacity building is to develop a culture that is strictly
rooted in the value of shared learning. Under the NEP
system, capacity building methods are participatory.

It helps identify the potential skill set and possible
building blocks that exist in an individual teaching
professional and works analytically in completing those
identified blocks. Initiatives include training sessions,
assessment and observation, assessment to need and
assets, capacity development response, evaluation and
engagement and stakeholder development.

Ensure Capacity Building at All Levels

The peak ways of ensuring capacity building at all levels
are the provision of a minimum of 50 hours of CPD for
teachers annually, mentoring support and systemic
collaboration, NISHTHA principles and customized
training modules.

Minimum 50 Hours of CPD per Year for Heads and
Teachers

As part of professional development techniques, a
minimum of 50 hours of CPD for heads and teachers is
needed yearly. This would continue as a life-long process
during their teaching careers and applies to drive their
self-interests too.

Mentoring of Teachers

Capable mentor support should be given to the teachers
to help them develop their skills and hone them to match
the academic environment in that they are supposed to
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play a thriving role. Experienced experts with a whole
host of skills should join in creating value for the teacher
training programs.

NISHTHA Needs to be Compulsorily Completed by
All Teachers

National Initiative for School Heads' and Teachers'
Holistic Advancement is an initiative by the NCERT
entity to aid in capacity building for both teachers and
principals/school heads. The program can be
implemented from the elementary stage itself with full
support given to improving the quality of school
education and curriculum development.

NISHTHA training includes four program levels,
including elementary and secondary levels. In
elementary level, 18 online courses are available. For
elementary level, twelve generic courses are available
along with one pedagogy level course.

The NEP 2020 pedagogical structure for school
education follows a 5+3+4+3+4 curricular format,
replacing the earlier 10+2 curricula. There will be a
foundational stage in the pre-schooling section
(anganwadi). This is followed by preparatory stage,
middle stage and secondary stage. The corresponding
age groups in this pedagogical structure are 3-8, 8-11,
11-14and 14-18.

Training for Teachers

Many tutorial training programs and research and
report activities are available in the teacher training
domain. These modules can be implemented wholly or
according to the specific skill that the candidate is
supposed to learn to aid in their personal and
professional development.

Challenges Faced by Teachers

1. Understanding the Syllabus: Switching to an entirely
new syllabus can be challenging for teachers. This would
increase the need for extensive pre-class preparation.

2. Teacher Training: The availability of quality teacher
training programs and trainers is not optimum.
Allotting separate time and resources beyond regular
work hours can also be a challenge.

3. Curriculum and Resources: Lack of clearly defined
curriculums and teacher resources can affect the quality
ofteaching.

4. Technological Integration: Lack of technological
know-how and relying on unreliable material available
online can stand in the way of imparting learning.

5. Work-Life Balance: Maintaining a healthy work-life
balance is challenging for many teachers. Creating
course material, engaging students and adopting to new
technology can be time-consuming and stressful.

6. Social and Co-Curricular Activities: Planning and
Integrating skill development activities and engaging
children in co-curricular activities can be difficult.

7. School Reforms and Organizational Support: Lack of
infrastructure, school management support, getting
parent consent and setting new evaluation practices can
affect effectiveness.
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